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Turkmenistan: Education reform 
in Turkmenistan - Economy of 
progress  
By Svetlana Dzardanova, MA in Political Science, OSCE Academy in Bishkek. 

Turkmenistan education system has 
gone through a series of ambivalent 
reforms both in the secondary and 

higher education during last twenty years. 
The reforms were related to the language 
policy and more directly involved reducing 
the number of years of schooling, number 
of subjects and composition of the edu-
cational curriculum. As a result, Turkmen-
istan has to put much of the economic 
and political will to reform its education 
system to overcome the consequences of 
the previous drastic experiments. While 
possessing impressive natural resources 
and quite a small population of about 5.4 
million people, the prospects and poten-
tial of the positive reform appears very 
ambiguous.

This article provides historical overview 
and comparative analysis of the process 
and the nature of educational reforms 
during the independence period. It ar-
gues that while the nature of Niyazov’s 
reforms could be political, the reforms 
under Berdymuhamedov are motivated by 
economic rationale. The article addresses 
the pros and cons of the current reform in 
the light of the challenges and the future 
prospects. 

The formation of the secular education 
system in Turkmenistan dates back to the 

beginning of the 20th century and the cre-
ation of the Soviet Union. The Soviet gov-
ernance brought standardized compulsory 
free secondary and higher education. The 
central authorities invested considerable 
resources into the educational system of 
the state. By 1939, literacy rates in Turk-
menistan reached 77.7%.1  Female inclu-
sion into the education system was one 
of the major achievements of the Soviet 
system. Thus, on the verge of its indepen-
dence in 1991, Turkmenistan has inherit-
ed a strong system of education present 
across the Union member-states.

Education reforms under 
Niyazov
“Education is a constant process for the 
liberation of human beings” as it empow-
ers people and gives them voice over po-
litical processes, states Pablo Freire.

Consequently, maintaining political power 
very often starts with controlling educa-
tion as it happened in Afghanistan when 
Taliban took over. The same strategy can 
be traced in Turkmenistan where along 
with nation-building and history rewrit-
ing, the reform in the education system 
took place in an attempt to create a new 
politically apathetic and easily controlled 
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society. Poorly educated ask no questions 
and voice no opinion. 

In 1993, President Niyazov started the 
“Bilim” (Knowledge) education reform 
reducing years of schooling from ten to 
nine. Simultaneously, Turkmen alphabet 
switched from Cyrillic to Latin script and a 
three-language policy (Turkmen, English, 
Russian for compulsory learning) was in-
troduced.2 Unfortunately, due to over-
loaded curriculum and lack of resources 
and experts, these nationwide changes 
were poorly designed and administered. 
The number of hours for the general cur-
ricula subjects such as foreign languag-
es, sports, arts, physics and chemistry 
has been reduced, and the new subject 
of studying “Ruhnama” a collection of 
history, philosophy, national folklore and 
memoires by Saparmurat Niyazov was in-
troduced.

By another decree in 2003, a compulsory 
two-year working experience was intro-
duced as a requirement to enroll in high-
er and secondary specialized educational 
institutions. Meanwhile, the university 
curricula were reduced to two-year pro-
gramme with another two-year compulso-
ry internship and one last senior year be-
fore graduation. As a result, the nine-year 
secondary school graduates had little if 
at all chance to enroll in universities be-
cause they were unable to find jobs rel-
evant to the university majors that they 
were applying for. This boosted corruption 
in the education sector with bribes for ad-
mission reaching $ 10,000. 

Turkmen enrollees faced challenges 
abroad. Many higher education institu-
tions rejected applicants with nine-year 

secondary education and refused to ad-
mit students with Turkmen high school 
certificates. Considerable damage to the 
evolvement of the country’s young profes-
sionals came with the decision in 2003 to 
deny recognition of diplomas and degrees 
received abroad.3 Many active young peo-
ple had no other choice, but to look for 
opportunities outside Turkmenistan. Thus, 
the losses caused by former erosive re-
forms were difficult to calculate, but hard 
to leave unnoticed.

Education reform under 
Berdymukhamedov

President Niyazov’s successor Gurban-
guly Berdymukhamedov came to power in 
2007. The new administration was more 
pragmatic and realized that while it fully 
controls political situation, further eco-
nomic development of the state depends 
on the quality of professionals attracted 
into country’s most vital economic sec-
tors. In 2007, the new administration re-
introduced 10-year schooling system and 
abolished two-year compulsory work ex-
perience requirement.

Turkmenistan heavily relies on abundant 
natural energy resources with oil and gas 
being major source of support for Turk-
menistan’s economy. Understanding the 
strategic importance of the energy sec-
tor, the new administration took the path 
of avoiding relying on the foreign human 
capital. To produce highly-qualified na-
tional management and technical staff, 
the new institutions of higher education 
were established under decrees of Berdy-
mukhammedov – the Turkmen State Insti-
tute of Oil and Gas and the Turkmen State 
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University of Architecture, Civil Institute 
of Engineering4 and most recent the In-
ternational University for Humanities and 
Development established in 2014.5 Univer-
sities also opened new specialties. A tran-
sition to twelve-year system of secondary 
education has been announced starting 
from 2013/14 academic year. These are 
positive steps taken by the president to 
boost the level of education in Turkmeni-
stan and reach international standards. 

In spite of the overall optimism, there are 
concerns related to the overall impact of 
the education reform, its effectiveness, 
and shortages of allocated resources, 
professionals, curricula, and textbooks. 
Among other challenges are lack of high-
ly qualified professors, teachers and re-
searchers due to migration constraints, 
outdated policies and previous experi-
ments with education system. In addition, 
the issue of education in certain foreign 
institutions remains in limbo. 

International involvement 
and potential reforms

Education abroad was under the question, 
as in 2010 the government denied free-
dom of movement to a number of Turkmen 
students studying at the American Univer-
sity of Central Asia in Bishkek. The stu-
dents were not allowed to go back after 
summer break to continue their studies. 
Moreover those abroad were pressured to 
return home. Peace Corps Volunteers sup-
porting various education initiatives were 
pushed out of the country in 2012.6 Anoth-
er strike reached Turkmen-Turkish schools 
that were finally transformed into gen-
eral Turkmen secondary schools in 2011. 

Research in and on Turkmenistan remains 
a very complicated issue as researchers 
find it difficult to obtain information and 
conduct studies. Adding to this president 
Berdymuhamedov recently voiced his con-
cerns over foreign research activity and 
stated that “foreign academics can only 
publish their scientific work after consid-
eration of the Ministry of Culture or the 
academic committees of the Academy of 
Sciences of Turkmenistan”.7 Such actions 
of the Turkmen leadership put its political 
will to induce positive change in educa-
tion sphere under the question. 

An international involvement in the ed-
ucation sector in Turkmenistan has been 
quite feasible after Turkmenistan obtained 
its independence in 1991. Various inter-
national organizations as well as states 
on bilateral bases implemented different 
programmes in Turkmenistan and abroad. 
The USA, Turkey and Malaysia have been 
and remain among the most active in this 
realm. The CIS region was primarily the 
accepting a huge flow of students coming 
from Turkmenistan to pursue undergradu-
ate and postgraduate degrees due to af-
fordable prices and accepting the type of 
secondary education present in Turkmen-
istan. Russian Federation, Kyrgyzstan, 
Belorussia and Ukraine were the leaders 
in providing education services for Turk-
men youth. Turkey was allowed to open 
a net of boarding schools and “Bashkent” 
education centers in all five regions that 
they also have in other states and regions 
including Afghanistan, Malaysia, and Ye-
men.8 Turkmen-Turkish schools survived 
the cuts in duration of the programme 
and were providing high quality educa-
tion making stress on foreign languages 
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and natural sciences allowing its grad-
uates to enter universities abroad thus 
opening up the opportunities for further 
growth and development. The American 
corners of the ACCELS functioning with 
the help of Peace Corp Volunteers were 
providing free Internet access for educa-
tion purposes, access to foreign literature 
and consultations about opportunities 
abroad benefiting those learning English 
and FLEX Programme alumni, the Embassy 
of the United States annually provided up 
to 25 scholarships to study at the Amer-
ican University of Central Asian based in 
Kyrgyzstan. However, the initiatives of 
the international actors have always been 
under the risk of closing because of the 
focus they made on introducing human 
rights, democratic values, and access 
to information that fell in contradiction 
with ongoing national transformation 
process. Administration and staff in Turk-
men-Turkish schools were replaced with 
Turkmen, which resulted in growing cor-
ruption and worsening quality of provid-
ed education, the American Corners net 
also was shut down. The FLEX programme 
was constantly on the brick of closure as 
Turkmen side wished to provide the final 
lists of the beneficiaries bypassing all the 
competition and selection process. The 
pressure continued through years show-
ing nevertheless the dedication of inter-
national community to provide Turkmen 
youth with the all possible opportunities 
for better future. 

On the other hand there are some prom-
ising signs of improvement. One of them 
is the ongoing cooperation with Europe-
an Union that finances the Support of the 
Modernization of the education system in 

Turkmenistan project in partnership with 
National Institute of Education and Min-
istry of Education at the Turkmen side. 
Project aims to improve capacity of the 
national professionals directly involved 
in policy-making, administration and ed-
ucation processes through series of train-
ings, study tours and other activities. The 
project also runs pilot schools introducing 
newly designed curriculum, innovative 
teaching methods and using modern high 
quality equipment. Among the pluses of 
the project is the nationwide coverage, 
the project has pilot schools in all five re-
gions of Turkmenistan.

The team leader of the project, Mr. Va-
clav Klenha,9 expert in education reform 
management and quality shared thoughts, 
hopes and opinions on the present and fu-
ture of the Turkmen education system.10 
There still were issues that needed impro-
vement like Internet connection or access 
to information. As Turkmenistan is a rela-
tively rich coutry it has enough recourses 
to build schools, equip them with the la-
test technology, but the focus also should 
be made on investing in “soft-wear now 
so say, in teachers, curriculum develop-
ment and training and this is what we are 
helping them to do” said the team-leader. 
He stated: The problem is to implement 
the transition and they don’t have much 
experience in these kinds of things. Edu-
cation policy is a new field in Turkmeni-
stan as in Soviet times it was decided in 
Moscow including policy, strategy, and 
content. Now they need to do it on their 
own and that’s difficult and their capacity 
is still low.” In spite of the concern over 
the acceptance and further promotion 
of the project’s results and experience, 



pulsofcentralasia.org� Issue�№11�   The PULS      7 

EDUCATION IN CENTRAL ASIA

Mr. Klenha is quite optimistic about the 
interest that Turkmen counterparts and 
beneficiaries demonstrating as well as the 
political will to go on with the reform. 

Conclusion

The transition period and its economic 
downfall as well as an attempt to build 
a new national consciousness resulted in 
visible drawbacks in human development 
and education. With vast resources that 
state owns it can manage reform in edu-
cation system using international exper-
tise and experience as well as allocate 
necessary funds for research, construction 
and equipment of necessary facilities. As 
Turkmenistan had no experience in intro-
ducing full-fledged education reforms the 
implementation depends on the political 
will, readiness for the change as well as 
cooperation to adopt the international 
experience. 

Despite education reforms, the author-
itarian regime of Turkmenistan is still 
hardly challenged, which makes it even 
harder to understand the real motives 
of the Turkmen leadership in inducing 
full-fledged reform in education sector 
with attraction of international support, 
knowledge and experience. Purely eco-
nomic, pragmatic reasons can lie under-
ground of the reform or the sincere will to 
see better educated, talented, free gen-
erations of Turkmen citizens. 

Inducing positive change in Turkmenistan 
is not easy. Education is a tool which if 
properly used can lead to development of 
a happier, sustainably productive society. 
Turkmenistan is a case study that demon-

strates the power of education in trans-
forming the social fabric and conscious-
ness of the society. The essential thing is 
to protect the results already achieved 
with reforms and move further. 

_____________________________
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Uzbekistan: Cultural dilemmas and 
educational reforms in Uzbekistan  
By Alexey Ulko, Graduate of the Samarkand University and of the University College of 
St. Mark and St. John in Plymouth. 
A member of the European Association for Central Asian Studies.

Uzbekistan is a post-Soviet Central 
Asian country with a rich and par-
adoxical mix of a traditional cul-

ture with Turkic and Persian roots, residual 
Soviet public structure and modern aspi-
rations1. It is a country where proximity to 
the power axis is both the means and the 
indicator of personal and public success. 
Projected on education, this principle, 
on the one hand, gives educational au-
thorities a powerful leverage, but on the 
other, it brings into the sphere of educa-
tion a range of considerations related to 
social class, prestige, administrative re-
sources and economical power that often 
hamper sustainable educational develop-
ment. Most of these factors are rooted in 
the dominant cultural paradigms and are, 
therefore, rarely acknowledged as prob-
lematic publically. Nevertheless, if any 
qualitative progress in education is to be 
made, their counterproductive effect has 
to be analysed and rationalised before any 
corrective measures can be suggested.  
 
Formal education is greatly valued in Uz-
bekistan, especially higher education.  At 
least partly, it is due to a higher social 
status ascribed to a person with a uni-
versity degree. This is true for all social 
classes but in a different way. For rural 
population, higher education is a means 

of obtaining a better job, especially in a 
city, and moving up the social ladder. For 
the middle class it gives an opportunity to 
reinforce and to enhance their status and 
to form new social, family and power al-
liances. The representatives of the upper 
class seek higher education for their chil-
dren in prestigious local or foreign univer-
sities as a means of reaching a nationally 
or internationally recognised status cru-
cial for their aspiration to power. 

The primary objectives of attaining edu-
cation, that is, the development of new 
skills and professional competencies, are 
often relegated to the position of sec-
ondary importance within the society. A 
good illustration of this is the perceived 
need for middle class boys to marry girls 
from the same social stratum with a de-
gree, preferably, in humanities. This re-
quirement is purely status-driven as the 
desirable social norm for the middle class 
Uzbek girls is to be a housewife, while a 
working young woman is often seen as too 
Westernised or undermining her husband’s 
social status of ‘the breadwinner.’ A girl’s 
university degree is therefore an indi-
cation of certain sophistication, a class 
marker and by extension the evidence of 
her new family’s social position and ambi-
tion. Of course, such status-related moti-
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vations are by no means the only reasons 
to pursue higher education, but their sig-
nificance for the society is too great to be 
ignored.   

With so much at stake for so many people 
occupying different positions, education 
and in particular, higher education in the 
country is over-administered by various 
formal as well as informal agents, i.e. ed-
ucational authorities, teachers, other of-
ficials, powerful families and community 
leaders. This creates a major obstacle to 
the large-scale educational reforms cur-
rently implemented by the government. 
The declared, and commendable purpose 
of the reforms is to bring education in Uz-
bekistan in line with contemporary inter-
national standards. The problem is that 
this cannot be done by means of top-down 
administrative changes without a radical 
transformation of the current educational 
culture from within.
 
One of the most important goals of educa-
tional reforms in Uzbekistan is ‘re-orien-
tation of the educational system towards 
market economy and open society’.2 How-
ever, this can be achieved only if national 
curricula and teaching practices reflect 
that ‘today young people … are highly 
engaged in a process of personal identity 
development’3. This strongly affects the 
contemporary international education, 
that Uzbekistan has apparently commit-
ted itself to, as it seeks to empower stu-
dents with critical thinking skills, ability 
to rationalise their argument, to take re-
sponsible decisions and in general ‘strives 
for the emergence of consciousness and 
critical intervention in reality’.4 Contem-
porary educational methods focus on stu-

dents’ ability to reflect on their past or 
present experience and to conceptualise 
this reflection5. Therefore, any education-
al reform that genuinely seeks the align-
ment with international standards has to 
incorporate this educational philosophy 
into its very core or to risk a failure. 

Nevertheless, the Uzbek government’s 
genuine desire for a top-down education-
al reform is facing a major challenge from 
two different sources. One is the strong 
Soviet heritage where critical thinking 
was discouraged and education was seen 
mostly as transmission of certain approved 
truths from a teacher to students. The 
other is the nationalistic cultural agenda 
that has become increasingly prominent 
in recent years. The website of the Uzbek 
Embassy in the US explains: ‘To restore 
spiritual and cultural values as a basis 
of sustainable development and power-
ful impetus to the national identity, the 
government of the Republic of Uzbekistan 
began widely advocating customs, tradi-
tions, and the national values of the Uz-
bek people.’ 6 Why is this a problem? 

Most importantly, this concept of ‘nation-
al values’ owned and imposed by uniden-
tifiable formal and informal agencies, 
reduces the whole scope of the diverse 
culture of the country to its most tradi-
tionalist aspect. It is reflected, first of 
all, in conditioning young people across 
the country to respect the elderly, marry 
young, maintain strong social connections 
with neighbours and relatives, abstain 
from the excesses of the consumerist so-
ciety and reject alien cultural influences 
to ensure the stability of the society and 
the political regime. However, the most 
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obvious downside of such traditionalism 
is that young people learn never to ques-
tion the moral and conceptual authority 
of their parents, older relatives, older 
people in general, teachers and govern-
ment officials, to rely on simple and idio-
syncratic definitions of ‘good’ and ‘bad’ 
and to avoid any analytical, critical and 
personal understanding of the reality. This 
creates a knock-on effect on the society 
confused by the conflicting modernist and 
traditionalist agendas. 

From the interviews with students, it is 
clear that many have developed two sep-
arate value systems concerning their fu-
ture professional and social development. 
On the one hand they would like to be-
come competent, successful and auton-
omous professionals of an international 
calibre, but on the other they persist in 
seeing critical thinking as a form of dis-
obedience, an individual opinion as an 
expression of disrespect, and ‘why’ ques-
tions as undermining the traditional val-
ues. Sooner or later, however, they have 
to compromise – but it often comes at the 
expense of the aspirations for a more di-
verse and dynamic professional and per-
sonal life in a contemporary globalised 
world. 

Paradoxically, both the developmental 
multicultural and the traditionalist eth-
nocentric agendas are administered by 
the authorities who apparently do not see 
them as conflicting or mutually exclusive. 
However, at a certain stage the govern-
ment will have to choose between the 
two agendas. Either Uzbekistan will deep-
en and widen its educational reforms to 
embrace the contemporary, multicultur-

al, precarious and increasingly fluid and 
mobile world or it will secure its isolation 
from all threatening alien influences to 
fossilise in its peripheral self-satisfacto-
ry ethnocentricity. In the next five to ten 
years, it will be clear which trend will 
have prevailed.                                               

______________________________

1  It was parodied under the fictitious name 
of Tazbekistan in BBC 2’s mini-series ‘Ambassa-
dors’ (2013) featuring David Mitchell and Robert 
Webb.

2  Development of Education System in 
Uzbekistan. 2000-2004. Statistical bulletin p.9 
http://uzdoc.eu/sites/default/files/develop-
ment-of-education-system-in-uzbekistan.pdf

3  Illeris, Knud. (2009) A comprehensive 
understanding of human learning. p.18 http://
www.pgce.soton.ac.uk/IT/Learning/Theories/
ContemporaryTheoriesofLearning%20Learning%20
theorists%20in%20their%20own%20words%20-%20
Knud%20Illeris.pdf  

4 Freire, Paolo. Pedagogy of the Op-
pressed. (1970) p.81  https://libcom.org/files/
FreirePedagogyoftheOppressed.pdf

5  See: Kolb, D. (1984). Experiential Learn-
ing: experience as the source of learning and 
development. Englewood Cliffs, NJ: Prentice Hall 
and Argyris, Chris and Schön, Donald A. (1978): 
Organizational Learning: A Theory of Action and 
Perspective. Reading, MA: Addison-Wesley

6  Revival of Cultural and Spiritual Values  
http://www.uzbekistan.org/social_issues/cultur-
al_values/
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Tajikistan: New reforms in 
education and good old challenges
By Madina Muratova, MA OSCE Academy Politics and Security Program
Sino Ruziev, MA OSCE Academy 

In Tajikistan, the government constant-
ly introduces new policies purporting 
to improve the system. Some of the 

past policies included replacing the sys-
tem of quarters or terms in an academ-
ic year with semesters; prolonging win-
ter holidays by canceling short fall and 
spring breaks; implementing the policy 
of a single standardized graduation state 
exam-test in high school instead of a set 
of oral and written exams; updating and 
controlling the curriculum of every school 
by the Ministry, and enforcing the school 
uniform. As a result, there is no lack of 
written strategy papers; however, the en-
forcement of the declared reforms raises 
many questions. 

Despite the government’s attempts to in-
troduce effective reforms, the transfor-
mations are symbolic and the main chal-
lenges in the system continue to exist. 
It is not to say that new reforms do not 
have positive impact on education, it is 
rather about complexity of enforcement 
from top to down. The article explains the 
necessity of comprehensive development 
of the education system of Tajikistan by 
listing deeply rooted challenges of the 
system, starting first with an introduction 
of new educational reforms in Tajikistan.  

As part of the reforms process the Nation-
al Strategy for Development of Education 
2006-2015 was adopted by the Tajik au-
thorities. It aimed to improve manage-
ment and quality of education, to ensure 
equal access and community participation 
and to renew the infrastructure (UNICEF 
2008). Under this project, the reforms 
embraced a wide range of issues to solve: 
from reorganization of responsibilities at 
the Ministry of Education to updating of 
curriculums and school textbooks. Only 
50 per cent of the expenses required for 
the implementation of this reform were 
covered from Tajikistan’s budget. The rest 
was covered by international donors such 
as the Asian Development Bank, the World 
Bank and the UNICEF (Ibid) financed the 
rest. Currently, it is considered that the 
strategy has achieved the maximum it 
could in the context of increasing crisis, 
pervasive corruption and lack of human 
resources. 

Subsequently, the Ministry of Education 
developed and approved the National 
Strategy of Education Development 2020 
that aims to implement further improve-
ments in the education system. The ob-
jectives for the updated strategy are set 
by the President of Tajikistan and are in 

“He who opens the school door closes the prison”

- Victor Hugo
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line with the National Development Strat-
egy of the Republic of Tajikistan (Decree 
of the Government of RT 2012). 

Standardized uniform 
introduced

It has been two years since mandatory 
school uniform has been introduced in Ta-
jikistan. Now schoolchildren are required 
to purchase a specially designed uniform 
tailored personally for them. The intro-
duction of uniform had a number of posi-
tive outcomes. In particular, the ongoing 
economic crisis, high rate of unemploy-
ment and fluctuations in exchange rate 
have made market prices of clothes un-
affordable for common people. The aver-
age price of a standardized uniform for 
a girl is around 80 somoni ($13), whereas 
purchasing non-standardized skirts and 
shirts in local bazaars can cost 2-3 times 
as much (RFE 2015). “I spent only 100 so-
moni for the uniform”, one interviewed 
parent said, “even if the uniform was 2 
sizes bigger, we have managed to fix it at 
home, and I spent much less this year”. 

Furthermore, requirement to wear uni-
forms boosted job creation. The state has 
opened several sewing factories which 
employ women who would have been un-
employed otherwise. Only in Nosiri Khu-
srav district there were six sewing fac-
tories opened after the implementation 
of the reform component. As the policy 
requires taking needed measures for the 
uniform to be tailored individually, sewing 
factories were opened in each district and 
people, therefore, received employment 
(RFE 2015). Hence, the introduction of 
a uniform led to positive economic out-

comes for families of schoolchildren and 
for local communities. 

However, there is no unified system for 
enforcement of the uniform requirement 
and no system of monitoring whether 
schoolchildren follow the requirement. 
Mechanisms of controlling and monitor-
ing the standardized uniform differ in 
responses of different teachers. Inter-
viewed teachers referred positively to-
wards applying the uniform, emphasiz-
ing the order from the principles to send 
home those students without the uniform. 
According to those teachers, there is no 
punishment other than sending students 
to change into the agreed uniform. How-
ever, the recent news from Nosiri Khusrav 
district portrayed the cases where pros-
ecutors opened the case against parents 
for the absence of a uniform. According 
to the article 9 of the Law on responsi-
bility of parents for upbringing children, 
parents are responsible for the violations 
committed by their children; and, in this 
case, are obliged to pay a fine at a min-
imum of 120 somoni ($18.75) (Ibid.). Re-
ferring to the scholars who were studying 
individual’s behavior, people in situation 
of low income may do non-utilized pur-
chases (Banerjee and Duflo 2011). In the 
context of this reform, not knowing the 
benefits of new rules, parents continue to 
purchase non-standardized uniforms. 

Taking into account cultural features of 
Tajikistan, people, mostly in rural places, 
are subjected to social pressure, where 
neighbors and relatives have an import-
ant influence of people’s choice. These 
features of social pressure were explicit-
ly studied by psychologist Solomon Asch, 
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where surrounding’s opinion plays an 
important role on household’s decision 
making. Social pressure can be influential 
not only among parents, but also among 
schoolchildren, where a pupil refers to 
the wearing of his/her classmates and 
demand a purchase of a more expensive 
clothing. This way, lack of knowledge and 
consequent weak resistance towards the 
opinion of surrounding push them to vio-
late forcefully implemented policies. 

Still, the Ministry of Education of the Re-
public of Tajikistan works further on de-
veloping the system and contemplating it 
to the current developments. However, 
as a rule, new reforms and customs first 
meet a certain hesitation, and here we 
can refer to the primary obstacles that 
still take a firm position in the country. 

Still actual obstacles in 
education 

Education has been essential to econom-
ic and social growth of a country (Gard-
ner, 23). However the lack of opportunity 
to access proper infrastructure, logistics 
and professional human resource makes 
current situation with educational sys-
tem especially troublesome in developing 
countries. As statistics shows the world is 
in want of 13 million teachers across the 
globe (Silova 2011, 203). For instance, in 
the South Sahara and the West Asia, it is 
estimated, around 3.6 million teachers 
will be needed to an educational sec-
tor (Silova 2011, 203).  In the post-Sovi-
et countries, where teacher education 
programs once had a strong base experi-
enced underfunding and mismanagement 
since after.  (Silova 2011, 204). However, 

sources on the state of education in Ta-
jikistan infers: there are serious shortag-
es of highly educated teachers as well as 
the absence of experts on English, phys-
ics, chemistry and mathematic courses 
(Qarayev 2015) Furthermore, even with 
the huge flow of students enrolling into  
education, significant portion out of that 
amount have solely secondary education. 

A teacher, who makes from 50 to 80 dol-
lars in a month, can barely live a digni-
fied life in Tajikistan. Low payments given 
to teachers happened to trigger several 
negative dimensions directly having an 
impact upon the quality of education in 
Tajikistan. Firstly, to seek better work op-
portunities many professionals, teachers 
have been no exception, have begun to 
flee the country for Russia and Kazakhstan 
(EurasiaNet 2015). Consequently, result-
ed brain drain has stricken the ability of 
schools to accept as many children as a 
market demand commands.  Secondly, if 
many professionals in Tajikistan decide to 
leave, the ones who stay do not necessar-
ily have proper educational background. 
As the Ministry of Education points out 
around 4,500 teachers have only second-
ary education (Asia Plus 2013).

Another issue that damages any develop-
ment in education is a wide spread cor-
ruption at all levels of a citizen’s daily 
life. According to the Agency of for State 
Financial Control and Combating Corrup-
tion in Tajikistan, the sphere of education 
stays as the most corrupt in Tajikistan 
(Hamroboyeva 2010). Just to compare if 
the agency tracked 37 corruption-related 
crimes in the Ministry of Energy and In-
dustries than in the Ministry of Education 
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it topped 62 cases for just 9 month peri-
od (Hamroboyeva 2010). Paying bribes for 
entrance and good grades in higher edu-
cation in Tajikistan could be linked to the 
system of education which existed during 
the Soviet Union (Thrilling 2011). Corrup-
tion in education slowly institutionalized 
in the system as well as in the minds of 
ordinary people (Thrilling 2011). For ex-
ample, as the interview conducted by the 
EurasiaNet shows students prefer to pay 
bribes to securitize enrollment into a uni-
versity with minimum risks. In fact very 
few students end up not paying bribes for 
diplomas (Thrilling 2011). All in all corrupt 
practices degrade the integrity of univer-
sities in the eyes of ordinary citizens and 
thus institutionalize acts of grafting as 
such. 

Similarly, poor technical support for ed-
ucational institutions and issue with ex-
pensive school attributes pose another 
challenge for education in Tajikistan. For 
2005, 56% of all educational institutions in 
Tajikistan were not equipped with central 
heating system in the mountainous coun-
try wherein the weather in winter can 
reach -20 celsious (The Ministry of Educa-
tion of the Republic of Tajikistan, 2005). 
The shortages of electricity in elemen-
tary and secondary schools in Tajikistan 
also undermine the work of institutions 
as it provides alternative source of heat-
ing in winter period. To this end in 2014, 
during the winter period many schools 
have fell short of the supply of electric-
ity. Hence domestic communities would 
have to arrange on their own purchases of 
heaters since the Ministry of Education of 
Tajikistan have not lived up to providing 
enough coal to heat classrooms (AsiaPlus 

2014).  Another serious issue for educa-
tion in Tajikistan is inability of students to 
comprehend terminology which is used in 
post-soviet textbooks which drag students 
behind in turn. For instance, from the in-
terviews with students of a town school 
in Dushanbe, it was inferred that students 
are not able to comprehend the content 
of textbooks on history and literature due 
to ever fast changing in the fabric of lan-
guage used. Therefore they are left with 
no choice but just recite various courses 
with no actual meaning for them. 

Beyond that, obstacle that has lied before 
the educational system in Tajikistan has 
been students’ dropouts due to inabili-
ty to afford school supplies. As statistics 
presents officially 47% (as of 2009) of the 
Tajikistani population are under poverty 
line. Therefore to spend extra money on 
school supplies is not affordable for many 
Tajikistanis (Pisaredjeva 2010). For exam-
ple it is estimated that for a student of a 
first grade to be ready for school it takes 
50 dollars to buy school supplies. It gets 
difficult for poor families whose incomes 
are just 60 dollars a month, to cover such 
expenses and to send all their children to 
school (Pisaredjeva 2010). Thus parents 
have to force children to drop schools and 
make them work in cotton fields (Pisared-
jeva 2010). It was estimated that school 
children aged from 6 to 17 have been the 
victims of a child labor in Tajikistan (Envi-
ronment Justice Foundation 2007). In the 
end, further deterioration of education in 
Tajikistan is expected because of under-
financed and weak maintenance of tech-
nical support, language difficulties which 
students have to experience with text-
books and expensive school supplies that 



pulsofcentralasia.org� Issue�№11�   The PULS      15 

EDUCATION IN CENTRAL ASIA

eschew children from attending classes.   

The ongoing and deeply rooted challeng-
es, as shortage of human resources, in-
capability to provide technical and heat-
ing support, and overall poverty, prevent 
necessary reforms improve the education-
al system in Tajikistan. Those challenges 
need a more comprehensive approach in 
order to be expelled from the practice in 
Tajikistan. 

Conclusion

The topic of education in Tajikistan raises 
many socio-economic research questions. 
On the example of the single standardized 
uniforms, this article has introduced only 
a small portion of what the reforms are 
and demonstrated to what extent the pos-
itive changes can be prevented by old cus-
tomized challenges that were in practice 
for several decades. 

If we refer to the official rhetoric and 
strategies, the education takes massive 
development steps. Along with an import-
ant contribution of external donors, the 
government continues to develop new 
projects and strategies. However, from 
the practical side, we still see problematic 
pillars such as lack of knowledge, corrup-
tion, extreme reliance on external fund-
ing and lack of qualified teachers which 
are covered by the reform in theory, but 
are hard to put into practice. 
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